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Simple Strategies

Brenda Smith Myles
Ohio Center for Autism and Low

Incidence Disabilities
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Goals and Challenges

 To learn social skills and engage in social
interactions

 To gain daily living skills
 To understand self, particularly as it relates

to sensory and emotional needs
 To learn problem-solving skills
 To learn academic content
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Crisis

 Only 6% of individuals with HFA or
Asperger Syndrome are employed full-time

 29% have been excluded from school at least
once

 Adults with HFA/AS say that finding a
suitable job would improve their lives more
than anything else

NAS, 2006
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Behavior and Social Emotional
Issues

 Parents
 Clinical Significance: behavioral symptoms,

hyperactivity, atypicality, withdrawal
 At Risk: externalizing problems, internalizing

problems, anxiety, depression, somatiziation,
learning problems, attention, adaptive skills,
social skills, leadership skills

*teachers viewed as at-risk
*students viewed a at-risk
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Behavior and Social Emotional
Issues

 Parents reported their children’s behaviors as more
severe as compared to teachers and adolescents, including
exhibiting hyperactivity and withdrawal

 Teachers reported fewer and less significant behavior
challenges

 Students reported that they had no behavioral issues,
except in the area of interpersonal skills where they
considered themselves “at-risk”

Behavior Assessment Scale for Children 6

Sensory Profile

 Students with AS have significantly different sensory
characteristics than children who are neurotypical

 Students with AS share similar sensory characteristics with
those with autism, except
 May act more overtly to sensory issues/emotional reactivity
 May have poor modulation and may respond differently at different

times to the same stimuli

 Poor auditory processing including sound sensitivities
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Adaptive Behaviors

 Contrary to DSM-IV, TR criteria, participants exhibited low
adaptive scores as compared to their IQ

Low67.04 (33.47)Composite

Low63.82 (20.27)Socialization

Low69.25 (20.45)Daily Living

Moderately
Low

80.02 (21.16)Communication

Adaptive LevelMean (SD)Domain

Adaptive Behavior Ð Vineland Adaptive Behavior Scales 8

Test of Problem Solving

 Scores ranged from 55-118, mean was 75.68
(Lowest score that can be obtained is 55)

 Students labeled details instead of describing
events

 Significant difference between TOPS and
WIAT Language Composite
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Attribution

 Positive events
 External attribution

 Negative events
 External attribution

 Considered a pessimistic, failure prone style
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Bullying

 90% of participants reported extensive bullying with
physical assault, of those:
 50% reported sexual harassment
 50% of those cases occurring during class
 47% during lunch

 33% of participants perceived that they were not liked as
well as their peers

 When students reported bullying incidents, 33%
perceived that bullying was likely to increase
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Anxiety and Sensory Issues

¥ Anxiety pervades
the everyday life of
a child with AS
even if she does
NOT report it!

¥ Sensory issues
impact
EVERYTHING!
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Asking for Help

¥ Not asking for
help does not
mean the student
knows what he
needs to do. Even
if the student
says that he
understands, he
may not.
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Operate on Asperger Time

 Never be in a hurry!
 Twice as much time,

half as much done =  A
Successful Day!!
Unless you are in a
hurry, then multiply by
10!
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Balance the Agenda

 Assess the demands for
your child when
planning the schedule.

 Each activity and new
environment places
demands on your child.

 Incorporate a balance
of low-stress, high-
pleasure activities.Each transition = A new

activity; a new focus
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Balance the Agenda

 Conserve energy.
 Remove any stressful

tasks or activities that
are not essential.

 Do not remove
activities that your
child enjoys.

 Tell the truth!
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Manage the Environment

 Provide consistency
 Try to have social

studies, recess, reading,
mealtime, bedtime,
story time, etc … the
same time each day

 Avoid sudden changes
 Do not rearrange the

classroom, redecorate
the child’s room or
rearrange the furniture
during a stressful time
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Manage the Environment

 Adapt the environment when you are away from the
general routine. Consider:
 Bringing a book or Game Boy
 Arranging to have the child watch her favorite program
 Bringing favorite items that provide comfort
 Letting others (i.e., relatives) know that child needs to be

allowed to play by himself in a quieter area
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Set the Tone

 Assume that the child
is already having a
difficult time
communicating and is
anxious

 Speak in a calm
relaxed voice

 Give facts in an
unemotional tone of
voice

 Be logical and
sequential

 Model positive
acceptance
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Share the Agenda

 Live out loud
 Explain what you are doing

and why
 Let the child know the

sequence of events
 Prepare a schedule for

daily routines
 Provide information about

time periods
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Homework

 Identify purpose of homework
 Identify the amount of time the student must spend

on homework
 Determine whether homework can be done after

school or in school
 Ensure that homework planner has enough room for

writing assignments
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Homework

 Decide
 Whether teacher will write in planner
 If teacher will prompt student to write in planner
 Who will review planner to ensure that all details are included in

planner

 Homework should be presented in same manner, same place
each day

 Provide models of homework
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Homework

 Recognize that homework is a family activity
 And that some families CANNOT do homework

 Provide enough specificity so that parents
understand the assignment solely from the
written information

 Have teacher sign homework planner
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Homework

 Have a method in place for clarifying or
obtaining homework
 School hotline
 Peer system
 School web-based system
 Faxed or emailed assignments

 Require that parent sign planner
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Turning In Homework

 Ensure that student homework is turned in
 Homework is the passport to entry in the

classroom
 Develop means of letting parents know that a

homework assignment is not turned in (same
with in-class assignments)
 A web-based posting of homework turned in/not

turned in, makes the responsibility the parents
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Teach the Hidden Curriculum

 The set of unwritten rules that no one has
been directly taught, but everyone knows.
Violations of these rules can make an
individual a social outcast.

 Phrase associated with hidden curriculum:
 “I shouldn’t have to tell you but … “
 “Everyone knows that … “
 “It’s obvious … “
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Hidden Curriculum

 Differs across
 Age
 Who you are with
 Gender
 Culture
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We Need to Plan Meaningful
Programs

 Meet individual student needs
 Taking into account that many of our

students are boys
 Who are taught by women
 Does this matter?
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Impact of the Hidden
Curriculum

 School
 Rules vs. expectations
 Cursing
 How to dress
 Bullying - being talked into something

 Marbles
 Tack
 Solar system

29

Impact of the Hidden
Curriculum

 Community
 Going to the library
 Dating

 Camp
 Stalking

 Going to a restaurant
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Impact of the Hidden
Curriculum

 Vocation
 “If I had the courage … “
 “The is the stupidest thing … “

 Legal system
 “If you confess … “
 Police officers

 Eagle Scout
 The finished transaction
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Hidden Curriculum …

 When a teacher tells another student to stop
talking, it is not a good idea to start talking to
your neighbor since the teacher has already
expressed disapproval of that action.

 When hearing someone speak using incorrect
grammar, do not correct him every time,
especially in a critical manner.
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More Hidden Curriculum ...

 If you do something funny, it is usually only
funny once. If you do it repeatedly, it makes
you look silly and goofy and people might
make fun of you.

 Don’t tell the principal that if she listened
better more kids would like her.

 When someone else is getting in trouble, it is
not the time to show the teacher something.
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More Hidden Curriculum …

 When you are taking a shower in group setting, do
not sustain eye contact for very long or watch other
people taking their shower.

 When you are with classmates/coworkers you don’t
know very well and you are the center of attention,
do not pick your nose, pass gas or scratch an itch of
a private body part.
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More Hidden Curriculum …

 Do not play other peopleÕs backyards unless
you are invited.

 Just because a person is popular does not mean
that she is a nice or good person to have as a
friend.

 When you meet your friendsÕ parents the Þrst
time, do not tell them about problems you are
having or secret things about your family.
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Simplify Language

 Keep language concise
and simple

 Tell the child
specifically what to do

 Break down tasks into
components
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Manage Change of Plans

 Handle changes
proactively

 Let child know that
plans are not
guarantees

 Incorporate back-up
plans when you can
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Provide Reassurance

 Remember that the
child never knows
what is coming next

 Reassure child about
sequence of events

 Utilize check-ins
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Be Generous with Praise

 Find opportunities to
compliment the child

 Be specific
 Focus on the “good

things” the child has
done
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Listen to the Words

 Words convey
meaning; gestures, tone
of voice, and facial
expression may not

 Listen to the child
 Interpret the child

literally and probe
 Encourage clarification
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Recognize Teachable Moments

 Orchestrate positive
exchanges

 Provide direct
feedback

 Capitalize on the
child’s strengths and
interests
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Handwriting

 Alignment, formation, size, and spacing
significantly different than in same age peers

 No significant difference in these
handwriting factors across age

 IF YOU WANT THE STUDENT/CHILD TO
SHOW YOU WHAT SHE KNOWS, DO NOT
PUT A PENCIL IN HER HAND!
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Know Learning Style to Show
Competence

 IMPORTANT!!!
Many children do not
show “what they
know” when they have
to write.

 Determine how the
child best learns and
how he demonstrates
what he knows
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Notetaking Modifications

 Most students cannot listen and take notes at
the same time
 Provide a copy of teacher’s notes
 Make a copy of a student’s notes
 Have a student use carbon paper when he/she

takes notes
 Have student use Inspiration or other outlining

software
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Handwriting Modifications

 Have the student write keywords to respond
to a question instead of complete sentences

 Use multiple choice, true-false, one-word
fill-in-the-blank instead of short answer or
essay formats

 Allow a child to answer tests or assignments
orally
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Assignment Modifications

 Give shorter assignments (reduce #)
 Have student complete only problems that meet

state assignment or school requirements
 Circle items on test, worksheet to be completed
 Hand out small portions of assignments

 Read directions to student
 Highlight important words

Circle
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Assignment Modifications

 Reduce number of problems
 Provide quiet time or home base for

completion
 Provide one direction at a time
 Incorporate student interests

continued
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Know Learning Style to Show
Competence

 Responses to an adult’s
comments does not
equal comprehension!

 Visual learning style is
almost always a safe
bet!
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Visual Supports

 Map of the school
 Outlines classes
 Tells when to go to locker
 INSIDE LOCKER AND INSIDE NOTEBOOK

 List of classes and their room numbers,
books and other supplies needed
 INSIDE LOCKER AND INSIDE NOTEBOOK
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Visual Supports

 List of teacher expectations and routines for
each class
 Helps the student understand environment
 INSIDE NOTEBOOK OR TEXTBOOK

 Schedule of activities within each class
 LISTED ON THE WHITEBOARD OR

CHALKBOARD
 INSIDE TEXTBOOK, IF CONSISTENT
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Visual Supports

 Model of assignments
 Helps the student and parents understand task

expectations
 GIVEN OUT IN CLASS; POSTED ON SCHOOL

WEBSITE
 Test reminders and study guide

 Tells exactly what is on the test and is given with
sufficient time for studying

 GIVEN OUT ON CLASS; POSTED WEBSITE
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Visual Supports

 List of schedule changes
 POSTED ON THE WHITEBOARD OR CHALKBOARD,

WEBSITE, OR IN STUDENT’S PLANNER AT LEAST
ONE DAY PRIOR TO THE EVENT

 List of homework assignments
 Includes due date, items to complete format
 GIVEN TO STUDENT DISCRETELY OR AT MINIMUM

CHECKED TO SEE IF WRITTEN IN PLANNER
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Visual Supports

Home Base, Cool Zone, or Hot Pass card
 Prompts child to go to home base
 EVERYONE IN SCHOOL KNOWS THE

CHILD HAS ONE
Other visual supports, as needed
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Sakai’s Effective Tools

 Priming
 Predicting
 Countdown
 Wrap-Up

From Finding Our Way: Practical Solutions for
Creating a Supportive Home and Community for the
Asperger Syndrome Family by Kristi Sakai
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Program Planning Should Match

The Complexity of Needs
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Intervention Ziggurat

Sensory Differences and Biological Needs

Skills to Teach

Task Demands

Structure and Visual Supports

Reinforcement

©  Ruth Aspy, Ph.D., Barry G. Grossman, Ph.D.; www.texasautism.com: Ziggurat Model
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